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Pages as Pillars—Description of the Program

A. Goal/need of the project,
Goal:
The purpose of this program is to assist elementary school children develop
reading skills. This can be accomplished by in school reading sessions, continued
encouragement to read at home and the development of home libraries. NAC
members and community volunteers will work to provide books and reading
assistance in school. A main goal of the program is to help the children develop
ownership of their own home libraries and to build reading fluency and
comprehension.

Need:

Many families in the Beaverton School District are living below the poverty level.
More than 32% receive free or reduced lunches. Fifteen percent (15%) of the
children are English Language learners. While 32% of the families are below the
poverty level many others are working class families who utilize all available
resoutces to pay bills and feed their families; this often leaves litile money to buy
books or school supplies.

The school encourages all children to read at least 20 minutes each night, as only
by reading they build strong reading skills. These reading skills form the basis for
all future learning. While the school sends materials home and allows children
access to the school library, they never get the advantage of re-reading the same
book for fluency and deep comprehension.

If the students are able to keep a few books each year, they could practice re-
reading, read to themselves and to their siblings, and begin building that all-
important home library. Research has shown that by age 5, children raised in
poverty hear and understand up to 20,000 less words than middle-class children.
Imagine how that divide grows as the children mature through elementary school
and have no opportunity to practice reading at home. No chance to carve those
words into their memory and no chance to close the gap.

Studies indicate that students who brought books home had significantly higher
reading scores than other students. These students were less affected by the
“summer slide” — the decline that especially afflicts lower-income students during
the vacation months. In fact, just having those 12 books seemed to have as much
positive effect as attending summer school.

B. How the Program Evolved at the West Beaverton NAC,
This project has evolved from West Beaverton NAC discussions regarding needs
in the school and the community. A West Beaverton NAC representative then
met with a teacher and the principat of Chehalem Elementary School to consider
appropriate projects that would be of great need by the student and which would
not be filled or provided by the school. A number of West Beaverton NAC
members have been involved in education and with past school reading activities.
These individuals strongly encouraged the development of this program.




C. Who will be involved in your Program?
NAC members, teachers, administrators, students, parents and community
members who are interested in assisting students develop their reading skill and
become readers. This will truly be a collaborative program involving the
NAC, the School District, The City of Beaverton and the Community.

D. What benefits you can expect when the project is operating.
You can expect, through the development of home libraries and adult assistance,
that children will improve their reading skills in both fluency and comprehension.
Children will gain an appreciation for books that will stay with them for life,
Individual NAC members will also gain considerable satisfaction through their
involvement with the children and the school. An additional benefit of the
program is the positive visibility that will be gained by your NAC and the City of
Beaverton in the school community, local neighborhoods and the larger
community.

One interesting observation made by a philanthropist who gives books to
disadvantaged kids — It’s not the physical presence of the books that produces the
biggest impact, she suggested. It’s the change in the way the students see
themselves as they build a home library. They see themselves as READERS, as a

member of a different group. (“The Medium is the Medium” New York Times Reprint July
&, 2010)

E. Major components of the project,

1. Provision of resources for the school to purchase books to give to children
so they can build their home libraries.

2. NAC and community voluntecrs assisting individual children in reading at
the school.

3. NAC and community members participating in an ongoing voluntary book
drive for new or gently used children’s books. Sources of books could
include household donations, garage sales purchases and store purchases.
The books would compliment the schools purchased books to be given to
children for their home libraries. This activity would be coordinated by a
NAC volunteer.




How a NAC can start a “Pages as Pillars” program for
your Elementary School.

The complete “Pages as Pillars” program as set up by the West Beaverton NAC involves
three elements, 1) providing money for the school to purchase books, 2) giving the school
new and slightly used books, and 3) providing volunteer reading partners to assists
students at school.

If your school has a SMART reading program, the third element is not necessary. The
SMART program has an extremely good structure and a long history of working in
schools helping students develop their reading skills. It would be good for the NAC to
contact the school’s SMART program coordinator to see if the NAC could be of any
assistance to their program. If you have NAC members who wish to get actively
involved, they could contact the SMART program coordinator at the school site.

Assuming that your NAC does want to start a program at your local school, you should
first decide whether there is an interest in all three elements—Money for the school,
donation of books and volunteer readers. It is strongly recommend that a NACs decision
to operate a Pages program carry a commitment of at least 2 years. This would allow
time to properly develop the program and would be taken more seriously by the school.

Your next step should be to contact the local school principal to see if there is a
willingness to develop a program with the NAC and whether the school has a need for
volunteer reading partners (Does a SMART program exist at the school?). At this time
you could suggest that that the principal contact Debbie Nicolai, Principal at Chehalem
Elementary School, for comments and suggestions regarding the program. A NAC might
also want to contact Debbie Nicolai to seek her help in clarifying their role in a Pages
program and the importance of the program for your school’s students.

If there is interest and willingness on the school’s part, the NAC should then discuss
ways of earning money for the purchase of books. Suggestions include: Beaverton City
matching funds grants, garage sale, local business assistance, member donations, and/or
money from the NAC’s general account.

If you decide to provide volunteer reading partners, the coordinator should start to recruit
volunteers from active NAC members and other community members. A volunteer
commitment consists of approximately 1 hour per week during the school year. Some
volunteers may desire to wotk more than 1 hour, which may be possible if the school has
the need at the time that the volunteer is available.

The ideal time to start working on your program, if you are planning to have reading
partners, would be in the summer prior to the start of the school year. If this is not
possible, you should start work toward a program at the beginning of the school year. If
you are not planning to have in school reading volunteers, you could start anytime during




the year. It is important to remember that the school will need time to identify students
needing books and time to purchase these books.

Steps to start a “Pages as Pillars” program in your NAC

L.
2.
3.

4,
5.

10.

11.

12.

13.

14,

Determine interest and the extent of your NAC’s program.

Select a program coordinator from your NAC membership.

Meet with the school principal to determine if the school would like to
participate in the program,

Develop a source of money that will use to purchase books.

Set up a space at each NAC meeting for members to drop off donated books.
Make a progress report at each NAC meeting,

Recruit volunteers from the NAC and open community.

Potential volunteers should complete the school district’s background
clearance form found on their web page.

Determine the volunteers” availability and preferences i.e. day or days of the
week, time of day (morning or afternoon), preference for older or younger
students and amount of time available.

The NAC coordinator should let the principal know who has completed the
volunteer clearance form. The principal, in turn, will let the coordinator know
when the person has been cleared for participation.

Submit the list of cleared volunteers with their schedule preferences to the
principal or designated person at the school.

The school will attempt to match the volunteers’ schedules with the teachers’
needs and schedules,

The teachers will select the students and make the initial introductions and
book selections. It is important to maintain regular contact with the teacher.
If possible, it is good to let the teacher know if you are unable to be at a
scheduled session,

The school will give you an ID card that must be worn while you are in the
school.

You must check in and out using whatever procedure your school has
established.

Schools participation and responsibility

adioadll &

SN

Conduct a background check on all potential volunteers,

Communicate the program to the teachers and seek teacher involvement.
Identify students who would benefit from reading partners,

Provide a short orientation for the volunteer and introduce the volunteer to the
assigned teacher,

Provide a quiet space for reading that is within view of teachers and staff.
Identify students who do not have a home library or have very few books. At
Chehalem this is done through a letter to the parents inquiring about the



&

10,

number of books the student has at home. In addition, teachers, staff and
volunteers may provide names to the principal.

Use the money provided by the NAC to purchase books for the students
identified above. Any books donated by NAC members at the meetings
would be added to this group of books. Maintain all receipts for the books
purchased by the school.

Sort the books and designate books for each student by name.

Schedule an assembly for the books to be give to the identified students. Only
the students to get books should attend. This assembly should be near the end
of the school year so the books will be available for summer reading.

If a volunteer computer or check in system is in use at the school, reading
partners and the volunteers should be added to the system. Chehalem has a
volunteer check infout computer, which is able to provide the number of hours
each volunteer works during the year. This is really helpful for the NAC’s
record keeping.

Coordinator’s duties and responsibility

1.

2.

3.

10.
1.

Maintain coordination with the principal or designated school staff person and
all volunteers.

Recruit volunteers- explain the program and provide direction for the potential
volunteer to seek school district clearance.

Obtain the volunteer’s available schedule and provide that to the school when
the volunteer has been cleared,

Follow-up with the volunteer to insure that their placement is going well,
Take in the books that are donated at the NAC meetings- make a list of the
books, photo (if possible) and establish a value or cost. Maintain this record
and all receipts that the members might provide. (This information will allow
you to place a cost value on the project and can be used as match for a
Beaverton City Matching Funds Grant.) Deliver these books to the school.
Maintain records of all money donated or collected by the NAC for the
program and provide these funds (by check) to the school.

Compilete all grant paper if the NAC decides to utilize grant funding.
Maintain a record of time spent is coordination and maintenance of the
program. Much of the work can be done by emails and it is suggested that
you keep copies of all program emails and an ongoing list of time invested.
Assist in the handing out of the books to the students.

Report program progress at cach NAC meeting.

Work with the school to provide assistance and direction for the volunteers.




Sources of new or used books

1.

School purchases- Most of the money collected and/or donated by the NAC
should be given to the school so they could buy appropriate books from their
established sources.

Scholastic Outlet warehouse, 5127 NE 158" Portland, has book sales three times
a year when individuals can buy children’s books at very reduced prices. This
sale is open to school employees and school district personnel. We have found
that it is helpful to invite an interested teacher to accompany NAC volunteer to
this sale. The teacher will have a better idea of which books are appropriate to
purchase and will also have access to the sale if your NAC does not have teacher
or administrator in it’s membership.

. Local book sellers- Powell’s Books, McKenzie Books and many others.

McKenzie Books, located at 15370 SW Millikan Way, has reduced priced
children’s books for purchase in their office. Powell’s gives a 20% discount for
school library purchases.

Garage Sales are an extremely good source of children’s books. It is important to
only buy books that are in good condition and at the reading levels of K through
5™ students.

Friends and relative are a good source of books. When you put out the work for
books, you will find that many people will show an interest in the program and
some tay want to volunteer as reading partners,

The last suggestion is a special resource—Kohl’s offers special primary level
books for $5 with a companion plush toy also for $5. This is a special book and

toy gift that some of our members enjoy purchasing for the school to give younger

students,
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The Medium Is the Medium

By DAVID BROOKS

Recently, book publishers got some good news. Researchers gave 852 disadvantaged
students 12 books {of their own choosing) to take home at the end of the school year.
They did this for three successive years.

Then the researchers, led by Richard Allington of the University of Tennessee, looked at
those students’ test scores. They found that the students who brought the books home
had significantly higher reading scores than other sfudents. These students were less
affected by the “summer slide” — the decline that especially afflicts lower-income
students during the vacation months, In fact, just having those 12 books seemed to have
as much positive effect as attending summer school.

This study, along with many others, illustrates the fremendous power of books. We
already knew, from research in 277 countries, that kids who grow up in a home with 500
books stay in school longer and do better. This new study suggests that introdueing- -
books into homes that may not have them also produces significant educational gains.

Recently, Internet mavens got some bad news. Jacob Vigdor and Helen Ladd of Duke’s
Sanford School of Public Policy examined computer use among a half-million sth
through 8th graders in North Carolina. They found that the spread of home computers
and high-speed Internet access was associated with significant declines in math and
reading scores.

This study, following up on others, finds that broadband access is not necessarily good
for kids and may be harmful to their academic performance. And this study used data
from 2000 to 2005 before Twitter and Facebook took off. - -

These two studies feed into the debate that is now surrounding Nicholas Caxr’s book,
“The Shallows.” Carr argues that the Internet is leading to a short-attention-span

htip:/ fwww.nytimes.com/ 2010/07 /0% opinlon J09brooks. htmli_r=1&pagewanted=print Page L of 3
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culture, He cites a pile of research showing that the multidistraction, hyperlink world
degrades people’s abilities to engage in deep thought or serious contemplation.

Carr’s argument has been challenged. His critics point to evidence that suggests that
playing computer games and performing Internet searches actually improves a person’s
ability to process information and focus attention. The Internet, they say, is a boon to
schooling, not a threat. '

But there was one interesting observation made by a philanthropist who gives books to
disadvantaged kids. It's not the physical presence of the books that produces the biggest
impact, she suggested, It’s the change in the way the students see themselves as they
build & home library. They see themselves as readers, as members of a different group.

The Internet-versus-books debate is conduicted on the supposition that the medium is
the message. But sometimes the medium is just the medium. What matters is the way
people think about themselves while engaged in the two activities. A person who
becomes a citizen of the literary world enters a hierarchical universe. There are classic
works of literature at the top and beach reading at the bottom.

A person enters this world as a novice, and slowly studies the works of great writers and
scholars. Readers immerse themselves in deep, alternative worlds and hope to gain
some lasting wisdom. Respect is paid to the writers who transmit that wisdom.

A citizen of the Internet has a very different experience. The Internet smashes hierarchy
and is not marked by deference. Maybe it would be different if it had been invented in
Victorian England, but Internet culture is set in contemporary America. Internet culture
is egalitarian. The young are more accomplished than the old. The new media is
supposedly savvier than the old media. The dominant activity is free-wheeling,
disrespectful, antiauthority disputation.

These different cultures foster different types of learning. The great essayist Joseph
Epstein once distinguished between being well informed, being hip and being
cultivated. The Internet helps you become well informed — knowledgeable about
current events, the latest controversies and important trends. The Internet also helps
you become hip — to learn about what's going on, as Epstein writes, “in those lively
waters outside the boring mainstream.”

htep:/ Jwrew.aytimes.com/2010/07 /09 fopinionf09brooks. htmi?_r=1&pagewanted=print Page 2 of 3
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But the literary world is still better at helping you become cultivated, mastering
significant things of lasting import. To learn these sorts of things, you have to defer to
greater minds than your own. You have to take the time to immerse yourself in a great
writer’s world. You have to respect the authority of the teacher.

Right now, the literary world is better at encouraging this kind of identity. The Internet
culture may produce better conversationalists, but the literary culture still produces
better students,

It’s better at distinguishing the important from the unimportant, and making the
mmportant more prestigious.

Perhaps that will change. Already, more “old-fashioned” outposts are opening up across
the Web. It could be that the real debate will not be books versus the Internet but how
to build an Internet counterculture that will better attract people to serious learning,

http:/ fwiy.nytimes,com/2010/07 /09 foplnion /0Sbrooks. hitml?_r=1&pagewanted=print Page 3 of 3
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Free books block
'summer slide' in
low-income

students

Updated 5/31/2010 7:32 PM

By Greg Toppo, USA TODAY

" JefiCo Schaals

In Arvada, Colo., Fitzmoris Elementary kindargarten
teacher Kat Krisher hands parent Wade Walton a
packet of books for his child to read over the summier,

Can a $50 stack of paperback books do as much for
a child's academic fortunes as a $3,000 stint in
summer school?

An experimental program In seven states may help
answer that question this summer as distiicts from

Nevada to South Carolina give thousands of low-
income students an armful of free books.

Research has shown that simply giving children
books may be as effectivs as summer school — and
alot cheaper. The big question is whether the effect
can be replicated on a larger s¢ale and help reducs
the USA's nagging achievement gap batween low-
income and middle-class students.

Getling kids to read in summer

Schools have always tried to get students to read
over the summer. For middie-class students, that's
not as big a deal with their access 1o books at home,
public libraries and neighborhood hookstores, says
Richard Allington, a longtime reading researcher at
the University of Tennessee-Knoxville,

Over the past 206 years, researchers have shown that
fow-income students simply have less access to
print. In some eases, even walking to the local
public library may be too dangerous.

"A lot of parents say, "'When we're gone, you can't go
to the fibrary.’ It's not an optlon,” says Rebacca
Constantino, a researcher and instructor at the
University of Califomia-Invine.

The result; a well-documented “summer slide™ in
academics that, by sixth grade, accounts for as
much as 80% of the dchievement gap, Alfington and
other researchers say. Researchers note that low-
income students lose about three months of ground
each summer to middle-class peers.

"You do that across nine or 10 summers, and the
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next thing you know, you've got aimost three years'
reading growth lost,"” Allington says.

For a study to be published later this year in
Reading Psychology, Allington and colleagues
selected students in 17 high-povetty elamentary
schools in Florida and, for three consecutive years,
gave each child 12 bocks, from a list the students
provided, on the last day of school,

In all, 852 students received books each year, paid
for mostly by federal Title | money. Three years
later, researchers found that those students who
received books had "significantly higher” reading
scores, experienced less of a summer slide and read
more on their own each summer than the 478 who
didn't get baoks,

Simple cause-and-effect

Constantine, who in 1998 founded Access Books, a
group that has given away more than 1 million
books, says the cause-and-effect is simple: "When
kids own books, they get this sense, '¥'m a reader,' "
she says. "It's very powerful when you goto a kid's
home and ask him, ‘Where is your library?' "

The program, piloted last year in Richmond County,
Ga., and Charleston, S.C., expands to gight more
cities this summer, and 1.5 million books are
expected to come home with students, says Greg
Warrell of children's book publisher Scholastic,
which is offering the books at a discount.

Liké Constantino, Worrell says many low-income
families “just don't have books in their home at all.”
But when books come home, parents are insvitably
as excited as their children, says Carmet Perkins of
Chicago Public Schools, which plans to hand out
beooks to 8,600 students this summer.

"It seems so simple, but parents see it very
differently,” she says.

tp:/ fvavw.usatoday.com/cleanprint/T1297449286125
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Reading self-selected books in summer heads off sethack
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in our fast column, we discussed Nancy Atwell's
contention that the road to proficiency In reading iravels
in a siraight line through the landscape of having
children read as much as possible within the context of
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children selecting the books they read ("Want
proficiency In reading? Read, read and then read,"
Reading Eagle, Dac. 15).

Is there anything within the structure of the public

school system that prevents that reading process from
going forward?

Public schoals have wall-stocked libraries, and school districts often encourage classroom teachers to
build book collections in their rooms.

There is, however, one factor within the public school environment that mitigates the effort to improve
children's reading proficiency. It Is the school scheduls itself. .

In an earlier artlele, we discussed several melaphors that defined the public school system in the

United Stales. Ona of those was the farm metaphor: Get kids into school by Labor Pay and out by
Memorial Day.

Why was the school year structured in this manner? In simple {erms, when school altendance bacame
mandalory at ihe end of the 16th century, the famlily farmer required his children to help plant, tend

and harvest the crops that fed America. The farmers’ economic survival depended on having children
available during growing season - the summer.

Despite the fact that the family farm may have become an anachronism, the farm model of building the
pubiic school schedule has remained in place.

Not only is this farm mode! of limited economic use, studies dating back info the lale 19705 and eariy
1980s show that summar reading setback - the loss of reading proficlency - plays a large role In the

differenca in reading proficiency levels between economically disadvantaged and econarmically
advantaged students. '

In 1997, Doris R. Entwisle, Karl L. Alexander and Linda S. Olson, in thelr book "Children, Schools and

Inequity,” advanced the congept of the faucet theory to explain the differential achisvement in reading
proficiency between the two groups of children.

Inn the authors' views, \when the school faucet is tumed on - school Is In session - students of all
economic levels benefit, When school s not in session and the faucet is tumned off, especially over
summer break, reading proficlancy among students from more economically advantaged families

conlinues to develop. The case is not ihe same for poorer children, whose reading proficiency may
decline.

Richard L., Allington and Anna McGill-Franzen, both of the University of Tennessee, in canjunction with

several colleagues, have conductad an experimental program {o look at this fssus of summer reading
loss among poorer children.

In thelr study, 852 randomly selected elemantary children from low-Inceme familles in 17 high poverty
schools were provided with a supply of self-salectad trade books on the final day of school ovar a

three-year period, A control group of 478 randomly selected students from these same schools
recsived no books.
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Reading seif-sefected books In summer heads off setback

Using resulls from state reading assessments, Allington and McGill-Franzen reported: "Providing easy
access to self-selected books for summer reading over successive years does, In fact, imit surmmer
reading sstback.

"Children who received the books reporied mors offen engaging in summer reading and had
significantly higher reading achievement than the control group. We also found that the reading gains
from students from the most economically disadvantaged families in the study were found to ba larger,
perhaps because these studenls have the most restricled access fo books.”

In reporting their results in the journal Reading Psychology, Allington and McGill-Franzen also
indentified three factors they felt made a difference In their study: The studenls wers younger at the
beginning of the study having completed grades 1 and 2, Books were self-selected by the students.
The program extended over three years, not just a single year as in many experimental studies.

This research, In conjunction with the concepts of Nancy Afwell, provided some guidancs for us when
we discuss reading proficiency: Encourage children to read, provide them with good bdoks for the time
when the school's faucet is shut off and allow them to select the books they wish to read.

Louis M. Shucker is an altorney in private practice. He graduated from Temple University Law Schoo!
and is a member of the Schuylill Valley School Board. Dr, Jos Yanworth received his doctorate in
educalional administration from the University of Connecticut and serves as an assistant professor of
education at Albright Colfege.
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Bridging the Summer Reading Gap
A break from hooks can mean big losses for at-risk readers, but schools can
help keep pages turning and minds sharp

By Anne MeGill-Franzen and Richard Allington

June Is fast approaching — you can feet the [ ]
heat of summer In the hatlways, Days are Y smat Schools Can Do ]
tonger, altention spans are growding shorter, i
and everyone Is ready for a break. Teachers —
are plannlng for their vacation time, Children are ready to shrug off the mantle of
“student” for the three-month break, along vith the backpacks, the math homework,
and tha quizzes and tests. Bul just because school is oul, itdoesn't mean that
reading and leaming should stop. Teachers know that many ehildren can't afford to
take such a long break. Young readers who dont continue {6 read over the summer
— espedally those who are reluctant or at-risk — are fikely to lose crueial ground.
One summer off can sométimes mean 4 whols schoo! year of struggfing academic
performance,

Summer Reading Loss:

Regardiess of other activities, the best pradicior of summer loss or summer gainls
whather or not a ¢hild reads during the summer. And the bes! predictor of wihether g
child reads Is whether o not bie or she ovms boaks. While economically-advantaged
kids oflen have thelr own badroom libraries, poor kids usually depend heavily gn
schools for books 10 read.

Undarstandably, semmer reading loss or "summer setback” is a bigger problem for
children from low-income famities. Thelr reading achiavement typleally daclines an
average of three months between June and September, whils that of typleal midgle-
class students improves or remalns the same. This means that a summer reading
loas of three months accumulates to a crucisl two-year gap by the ime kids are In
middle school, even if thalr schools are equally effective, It suggests that focusing all
of our efforts on improving the schools isn't going to wark.

Children need to read oulside of schoo!, Research clearty shows that ihe key to
stemming summer reading loss is finding novel ways to get books into the hands of
chikdren during the summer break. -

Libraries Fali Short

With schools and their fibrares closed for the summer, public llbraries might seem Ike
a logieal solulion, However, those localed in poor neighborhoods are offen the first to
close or restrict hours in a budget crunch. Even when public librarfes are open, poor
children may lack transportation, Research shows that public iibrary use among poor
children drops off when a library is more than six blocks from thelr home, compared
with more than two miles for middle-class children.

Middle-ciass children might ride thelr bikes to the library, but poor kids often arent
allowed on the sireets by themssives because IU's considered too dangerous. And in
niral areas, public liprarles may be too far away for children to enjoy regularyy, Hefty
fines for lale books can also deter children and thelr parents from using tha publie
library. Famflies with litife monay to spare may not percaiva a Hibrary that fines as
"freat

tP:!lteacher.scho!astic.‘com!pmdur:tsﬂnstructor!summer_readlng.htm
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i We also kncw that teachers and librastians in the poorest cormunitles, are the least

I Fkely to aliow children to check out backs beeause these schools can't afford to risk
! the loss of the few books they have, While economically-advantaged schools are sble
to buy multiple copias of faverile books, poor schools face serious limitations. High-
poverty schools usa what money they have to buy test-preparation packages, while
middle-class schools buy books.

! Motivation Matters [

' Limited access to books Is only part of the reason for sumrmer reading loss. Whilewe
know that tha more chlldren read, the better their fluency, vocabulary, and
comprehension, itis 1ass clear how to motivale children o read. Put simply, children
whoss reading skills are not sirong — who have a history of less-than-successfl
reading experiences — simply aren't as interested in voluntary reading as are those
children with a hislory of successhul reading experiences.

Lower-achieving readers are typlcally asked {o read books that are foo difficull.
Without books that can be read easily with good comprehension, these less-skitled
readers will not improve. All of their cognilive energy is devoted to Irying to figure out
unknavm woids -— which produces a dysfiuent, vord-by-werd reading with liite
understanding of, or engagement with, the books in thelr hands,

These dislointed reading experiencas fail 1o help children consolldate skills, and

: perhaps most significant, such experiences make children feel unsuccessful. They

, offer little incentive to persevere and, ulimaltely, pariicipate in the world of readers,
. Chitdren don't Just need books; they need the right books. Providing chitdren with

books that fit — books that mateh their skill levels and thelr interests —is an

important first step in encouraging voluntary reading.

Holding Their Ground

While the statistics on summer reading loss seem discouraging, there are answers.
Studies suggest that children who read as few as six books over the summer
mainlain the leve! of reading skills they achieved during the preceding school year.
Reading more books leads to even greater succass. When children are provided with
10 {0 20 salf-selected children's books at the end of the regutar school year, as many
as 50 percent not only maintaln their skills, but aclually make reading gains.

Summer School Reading P
In our current research, we are looking for the most effective ways to support the i
summer reading of chitdren who struggle with high-stakes assessments and are at
rigk of faillng their grade in school. Many of these children attend mandalory summer
school, yet have few opportunities to read extensively in books that are at thelr levet
and about topics that fruly interest them, -Our work suggests that if chitdren have
opportunities to listen 1o, discuss, and read books on topics that they select, or bocks
! H about characters thal they love, they develop extensive background knowledge that
can scaffold thsir independent reading and sustain thelr engagement. Summer schoot
must provide interventions that accomplish these goals.

: Getting the Books Out

Schoot book collections are typically the largast and nearest supply of age-

i appropriate books for children. When teachers and school libraries can find ways lo

H share books with students over the summer, the gains can be nofable. This fow-cost,
lovs-intensity intervention obvicusly can't address the many and varied reading needs
of all students. But ititis a starting point. With plaaning, there are simple ways o

1 ensure that books become available 1o any chitd at any time of year — but especlally
in the summer, when the reading should be easy.

Anne MoGill-Franzen and Richerd Allington are education professors at the
Univarsity of Fiorida. Thay can be reached via emall at megiiUFL@sol.com. This
arlicla was originally published In the May/June 2003 Issue of insiructor.
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10.

11

12.

EFFECTIVE PRAISE

Is delivered contingently.
Specifies the particulars of the
accomplishment.

Shows spontaneity, variety, and
other signs of credibility—
suggests clear attention to the
students accomplishments.
Rewards attainment of specific
performance criteria (which can
include efforts criteria).
Provides information to students
about their competence or the
value of their accomplishments.
Orients students toward better
appreciation of their own task
related behavior and thinking
about problem solving.

Uses students’ own prior
accomplishments as the context
for describing present
accomplishments.

Is given in recognition of
noteworthy or effort or success at
difficult (for this student) tasks.
Attributes success to effort and
ability, implying that similar
successes can be expected in the
future.

Fosters internal motivation
(students believe that they
expend effort on the task because
they enjoy the task and/or want
to develop task relevant skills).
Focuses students’ attention on
their own task relevant behavior.
Fosters appreciation of task
relevant behavior after the
process is complete.

10.

11.

12.

INEFFECTIVE PRAISE

Is delivered randomly or
unsystematically

Is restricted to global positives
reactions.

Shows a bland uniformity that
suggests a condifional response
made with minimal attention.
Rewards mete participation,
without consideration of
performance, processes or
outcomes.

Provides no information at all or
gives students no information
about their status.

Orients students toward
comparing themselves with
others and thinking about
competing.

Uses the accomplishments of
peers as the context for
describing students’ present
accomplishments.

Is given without regard to the
effort expended or the meaning
of the accomplishment.
Attributes success to ability alone
or to external factors such as luck
or low task difficulty.

Fosters external motivation
(students believe that they expect
effort for external reason- to
please the teacher, win a
competition or reward),

Focuses students’ attention on
the teacher as an external
authority who is manipulating
them.

Intrudes into the ongoing
process, distracting attention
from the task relevant behavior.




. Word-Attack!

4
‘
4
4

.

&

. Preview the Storyl

" Read the title...what do you think this will be about? do you know: anything about..? -

de‘( A2
. READING INSTRUCTION STRATEG!ES

Look through the pages...lots of words on a page? few? paragraphs? chapters?
anything jump out atyou?

" Scan the illustrations...do-they confirm your predlotion based on title? what art mediumz:

.aré‘they an example of? can you tell me a summary.of the story usmg Just the plotures9 |
‘what's happening in this picture? (and this one, and thisone...j .
‘Read the back cover (if there is info)...how does this interest you? why do you think the

‘publisher put these words here? Is it giving the story away‘? L

Find the author/illustrator names...do you know any of their other stones‘? do they

always write in the same genre? -same subjects? is this a ‘series?

Set the purpose. for today’s reading...today we are going to."get ready" to read. . today

we are going to read the story for the first (second third) time...today, when we read the

story; we are.going to be looking for- (key veeabemﬁewerdeefeellngﬂwords sentences

that help us know what the character is thlnkmg )

Introduce diff cult words. .. does it look like a word you. know? -when have-you heard this

.- word used? -what does it mean? is this word made up of parts of other words?

Use the words in- meaningful sentences rather than reciting a dictionary definition. .
Use flash cards to play a memory game.

Ask students to connect-the word to somethmg they already know .use alliteration if
possible (stew — a kind of soup, so stew is soup and soup can be stew.). '
Have students scan through the text and find the key words.._.without * readmg

. Read.the Text/

Students can choral read (read altogether with you); echo read (repeat your words),
read silently or follow along as you read the text. Set markers as you read (let’s read
from here to the bottom of the next page...) Pause often to ask guestions from different

. levels of understanding (see next page). This is the students’ first interaction with this

text. Itis more-important to work on comprehension at this stage. In subsequent
readings, students will read fo practice word attack skills when they come .upon an

unknown word, and fluency rate.
Stop often to review, predict; and connect our understandmgs io me fext. (Ask

often...where in the text does it say that? where does the authior.give you a hint? how

does the picture support your idea?)
At the end of the text, it is appropriate to discuss the oharaoters plot, probiem, solution,
setting, author's purpose, story genre, etc. (See possible questions on next page. )

Emphasize bofh the fun and the learning that readmg presents!



3

Reread the text for different ourposes (Have students practlce a pisce.of the. story to
read aloud.-this-is-net-a-time-to-assess-their- reading-with new matenal ‘weare -
practlcmg .don’t forget “voice” when readlng aloud. -

Targeted stsﬁons:

General:

* 440

44#

4—
4
4

¢

What did you axpect the story to bs about? o

- Did it turn out that way?

What characters did you like? Dishke'? Why’?
Could you understand how.a, partlcular character felt because somethmg s:mrlar

happened to you?

‘What-was your experience?
-Would you recommend this story to- others‘? Why?

‘Did you think that ..,.was a fair way of descrlbmg 7

-1s-this the way you thrn‘ztabout 7

Is this fiction/nonfiction;-a fairy tale, etc?
Whiat would the summary of this story be?
Is there a moral to this story? What is it?

‘Story Elements'

$

¢ e b4 oo

Who were the main. characters’? What were they like? How do you know?. What would
the story'be like if we changed the characters?
Is this how ... are always like?

What is surprising about this character?

What is the problem in the story?

How would you solve the problem?

Why did the author, choose...?
What Is the setting? What would the story be like if we changed the ssttmg?

Comprehensron
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What does the word ‘mean in this sentence? A _
Do you know another word that would work In this senfence?.
Where would we look to find...in the-story?

What happened first? Nexi?-Last? ,
Which sentence tells us the main idea? The probiem'?
What is the purpose of...? -

How did ... feel at the beginning of the story? At the end?
What will happen to kids who read this? ' ,
This character has probably always...?

Why did the author write this story?

Which statement shows how the character feels about
Which sentence explains why people should...? '
What kinds of words describe...? -

What other kind of story is this like?

How can you tell this story takes place a long time ago?
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Decoding Coaching

Helping your student develop phonemic awareness to understanding
the letter/sound relationships of initial consonants, final
consonants, blends, digraphs, onsets, rimes, prefixes, and suffixes
on syllable and multi-syllabte words.

% Do you know the beginning sound of that word?

“ Do you recognize any other part of the word?

* When you look at the word, is there a chunk that you have
seen before? Underline it with your finger. What is the
sound of that chunk?

% Did you look at the middie and the end of the word?

* Do you know another word with the same ending rime or
word family?

% Do you see any blends or digraphs?
¢ Can you find the base words?

% Can you locate a prefix or a suffix?

CHUNKS PREFIXES & SUFF




High-frequency Word Coaching

Many students are aware that may high-frequency words are not
spelled the way they sound. Practice recognizing familiar words
to increase sigh word vocabulary.

% Look at the story for words that may be on our word wall.

% Be a word detective. Can you find a word that doesn’'t look
and sound the way it is spelled?

<% Some words are used a lot in our language, but they don't
sound the way they should. Let's type _____ _ into our
brain’s computer to help us remember this word. (Pretend
to type the words on top of your head.)

% We have to remember __ _ _ _ does not sound the way it
should, but every time we see these letters making that
word, it will always be

—— p——" p— p— po—

Knowledge and Experience Coaching

o Does _ . _ . _. make sense in that sentence?
% Try a new word that may make more sense.

* Reread it to see if that new word sounds right to your
ears.

0‘0

Does it look like it could be the word you said?

% Is it too long? 1Is it too short? Is it just right? Do you
remember the story of Goldilocks? Words should always be
just the right length.

% When you said _____ __ it didn't make sense to rﬁy ears.
What other word could you try? : ,

“* Does that new word look right and sound right?




Picture Clues Coaching

Teach your student to use the clues in pictures to identify unknown words in
the text. Look for information about the characters and the setting of the
story.

+ Whom do you see in the picture?

4 Tell me all the names that character could be called (e.g., girl,
daughter, princess, sister, classmate, etc.)

4 How is the character feeling?

4 What is happening in the picture?

+ What details do you see in the background?

+ Where is the story taking place?

#+ Can you make any predictions from this picture?

4 Does it look like there may be any problems in this story?

One-To-One Correspondence Coaching

Teach you students to make sure each printed word matches the spoken
work. Students can demonstrate one-to-one correspondence by pointing
word for word when listening to the text being read aloud.

4+ Point to the words while you read.

+ While you were pointing, did you run out of words, have too
many words, or have just the right amount of words?

& Try to read again. I am going to make a small check mark
each time you read a word. Let’s see if my check marks
match the number of words on the page.

4 Now I’ll point to the words while we read together. What
happened when I finished reading? Did my finger stop
pointing when I ran out of words?



Prompting During Reading

Child is stuck on a Word:
» Wait 5 seconds
» Tell the child the meaning of the word
» Ask the child to reread the sentence
» Look at the beginning of the word. Reread the sentence,

putting in the beginning sound and read on.
» Tell the child the word

Mistake doesn’t make Sense:

Wait 5 seconds

Ask the question: “Does that make sense?” Or “Can you/we
say that?”

Ask the child to “Look closely at this word it means

2

Ask the child to reread the sentence, put in a blank, and read on.
Look at the beginning of the unknown word. Reread the
sentence, putting in the beginning sound, and read on.

» Tell the child the word.

VYV VWV VY

Mistake Makes Sense:
» Wait 5 seconds
» When the child finishes the sentence, ask him or her to “look
closely at the word.”
» Look at the beginning of the word.
» Tell the child the word.

< If you forget the sequence or become flustered, go straight to the last
prompt and reread the sentence.

% Ignore minor mistakes e.g. “a” for “the” or “big” for “large”

% If the child will not attempt a word, wait and then use the prompts in
“Child is stuck on a work”.

< Always ask the child to reread the sentence and praise him or her.




Prompts to Assist Children
While Reading

Does that make sense?
Is that the way we talk?
Can you look at the picture?

Can you skip the work and come
back later?

Can you read on and go back?
Can you make a guess?
Can you chunk the word?

Can you cover up part of the
word?

Can you sound it out?

Can you find a little word inside
that big work?

Can you look at the picture and
sound it out?

Suggestions for Open-Ended
Questions

What do you see?
What would happen if....?
Have you ever......?

Have you ever wondered
about....?

Do you remember when....?
What do you know about....?
If you were.....?

What would happen if....?

Pretend you are the character.
What would you.....?

What do you think the character
might be saying here? Feeling
here?

What do you think will happen
next?

How do you know?

What made you say or think
that?




Reader’s Response Topics

Share your thinking about:

= Something that surprised you or that you found interesting

s What you liked or dislike about the book (or character) and why

" An interesting or important character

w  Parts of the book that puzzled you or made you ask questions

»  What the story means to you

» Your thoughts and feelings about the author’s message

= What you noticed about the characters, such as what made them act as
they did or how they changed

=  Why you think the author chose the title

w  Retitle the book (or chapter) and describe why

" Your predictions and whether they were right

» How the book is like other books by the same author, on the same
topic, or in the same genre

»  How the book reminds you of other books, especially the characters,
events, or setting

=  How the illustrations add meaning to the story

"  The ending and your feelings about it

» The language the author used and what you thought about it

= The author’s craft — what was good about the author’s writing

= Why you chose the book

" Why you think the author wrote the book

"  Whether or not you would recommend the book to another reader and
why

»  What you would change about the book

= Examples of stereotypes, biases, generalizations

= Whether the book is easy, just right, or challenging for you and how
you know

» The genre and its characteristics

®  The author’s use of time in the story

»  How the setting affects the characters

=  How the story might change if the setting changed

" How the author captured your interest or pulled you into the book

"  How the author builds suspense

=  What you want to remember about this book

»  New insights or understandings you have

= Why you had trouble finishing or why you abandoned the book
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Fluency Coaching

Help your students read the text with fluent, articulate sentences. Teach
your student to read as if they are speaking with inflection in their voices.

4 Read the text for me and point to the words.

4 Read it now without using your finger. Did your eyes have
any trouble keeping their place on the page?

4+ Read the text again, but now try to read it like you are
talking,.

4 Point to important punctuation marks that show you when to
slow down.

+ What should your voice do when you see a comma, a period,
a question mark, or an exclamation mark?

4 Listen to my voice as I read the next sentence. Am I reading
at a fluent pace? Now, you try i,

Comprehension Coaching

Be sure your student understands what they are reading. Teach them to
identify the characters, setting, plot, and solution. Help your student make
predictions and inferences about the story.

4 Can you retell the story?

4 Who are the main characters in the story?

+ Where does it take place?

4 When did this part of the story take place?

4 Ts there a problem in the story?

4 What were the actions taking place?

4 How do you think the problem will be solved?

4 Read ahead. Were you right in your prediction?

4 What was that solution to the problem?

+ How did the story end?

4+ What feelings did the characters have in the beginning,
middle, and end of the story?
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The Nuts and Bolts of Reading

By Rebecca Duda
September 2005

The essential elements of Reading are broken down into five main
components.

> Phonemic Awareness - Recognizing and using individual
sounds fo create words
Phonics - understanding the relationship between written
letters & spoken words
Reading Fluency - developing the ability to read a text
accurately and quickly
Vocabulary Development - learning the meaning and
pronunciation of words
Reading Comprehension - acquiring sirategies to understand,
remember, & communicate what is read.

v Vv VYV VY

Teachers usually use the DECODING when falking about phonemic
awareness and phonics. The definition of READING FLUENCY stands
alone, while VOCABULARY & READING COMPREHENSION are more
closely retated. We'll use the analogy of a new car to explain
the difference between DECODING, READING FLUENCY, and
VOCABULARY/READING COMPREHENSION. Decoding is the exterior of
the car. ¥fluency is the smooth interior. Comprehension is the
engine. Each is intertwined and each play a specific role in
becoming a proficient reader.

What is DECODING?

Decoding is the ability to figure out how to pronounce unknown
words by using knowledge of letters, sounds, and word patterns.

> Most of use can decode any text that is put in front of us.
While we can “read” a journal writien for the scientific or
medical community, our frue comprehension (unless we
happen to be a scientist or doctor) may be minimal. We
may not know much of the vocabulary and the content is
probably well above our understanding. The same is frue
for children,

» Children that have “broken the code” in the process of
learning to read can decode most any text. It may look




like they can “read” higher leveled text but they might not

be understanding with any depth what they are reading.

What we must remember is that decoding is the bright, shiny

exterior of the car. We must also look at the interior of the
car (fluency) and make sure there is an engine (comprehension)
behind it all.

What is READING FLUENCY?

frge 2 of 3

Reading fluency is the ability to decode with speed, accuracy, and
proper expression.

>
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A fluent reader is able to group words with correct
infonation, stress, & pausing.

Although fluency is dependent on word recognition,
proficiency in word recognition does not always result in
fluent reading. Proficient word recognition may be
sufficient to read quickly and accurately, but it is not
sufficient to read with proper expression.

fluency requires some application of language knowledge
that is part of the comprehension process.

When children are working on decoding their fluency is
slower and sometimes stilted. This is because the focus is
on figuring out individual words.

As children’s decoding skills improve, their fluency and
comprehension follow. In order for fluency to improve,
readers must be able to read at a reasonable rate.

Books that children can read with ease help promote good
reading fluency.

Recent studies have confirmed the link between fluency and
comprehension. These studies have found that fluency
improves as one’s ability to understand, interpret, and
critically analyze text increases.

A reader may decode well (the bright, shiny exterior) and read
fluently (the smooth interior), but still need to work on




comprehension (the engine). Without comprehension, all we have
is a beautiful looking car that doesn’t really take us anywhere.

What is VOCABULARY DEVELOPMENT & READING
COMPREHENSION?

Reading comprehension is the process of understanding the
constructing meaning from a piece of text.

» Comprehension depends on several interrelated skills:
understanding oral language, decoding the printed words,
reading fluently, & using strategies to increase
comprehension.

> Comprehension may be affected by the difficulty of the
text, vocabulary used, and the reader’'s familiarity with the
sub ject matter.

» Comprehension improves when you know what the words you
are using mean.

» Increasing children’s vocabulary gives them the tools to be
as effective communicator.

The key to understanding the written word it to bring decoding,
fluency, and comprehension together. A bright, shiny exterior
(decoding), a smooth interior (fluency), and a strong engine
(comprehension) can take you anywhere.

SOURCES:
Http://teacher.scholastic.com  www.asha.org

www.readingsuccesslab.com http://schwablearning.org

www.nea.org

CHECK THIS OUT: www.nwrac.org/pub/tipsforparents.pdf

This is a pdf document (beware, it’s 26 pages) from the NW
Regional Educational Laboratory. It has great information about
the reading process, behaviors at each stage of reading, ideas of
what you can do at some, and booklists at each level.
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